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Digital literacy and digital
content supports learning

The impact of blogs on teaching English as a
foreign language

Charlene L. Al-Qallaf
Department of Library and Information Science, Kuwait University,

Shuwaikh, Kuwait, and

Afaf S.R. Al-Mutairi
Department of English Language, Ministry of Education, Farwaniya, Kuwait

Abstract
Purpose – This paper aims to investigate the impact of blogs on teaching English as a foreign
language (EFL) to primary students. The study also explores educators’ perceptions of social media
tools and digital literacy in school environments.
Design/methodology/approach – A three-step approach was used to collect both qualitative and
quantitative data. First, the blogs of 23 fifth-grade students in an EFL class in Kuwait was analysed for
one semester along with student perceptions and teacher observations. Second, a survey was
distributed to the students at the end of the semester, and finally, four focus groups were conducted
regarding educators’ perceptions on the use of social media, their skills and needs and problems
encountered.
Findings – The findings showed that by the end of the semester, students were writing lengthy
sentences, had fewer spelling and grammatical mistakes, were more motivated and independent and
displayed a more positive attitude towards learning EFL. In addition, educators are enthusiastic about
using Web technologies in their teaching practices but have several concerns such as digital literacy
competencies, technology-use behaviour and lack of accessibility to digital content.
Research limitations/implications – The number of questions on the student survey could be
reduced. Also, it would be preferable in future studies to require all students to blog at least twice a week
which could provide a broader representation of their writing abilities.
Originality/value – Little research has been reported in the literature on the use of blogs in teaching
EFL to primary school students. Most literature focuses on teaching EFL to university students. By
using a mixed-methodology approach, this study also highlights the needs of educators and students in
technology learning environments and makes a good contribution towards offering pragmatic
solutions.

Keywords Blogs, Kuwait, Libraries, Teachers, Social media, Librarians, Digital literacy, EFL

Paper type Research paper

Introduction
Technology has transformed the way individuals live, learn, conduct business and
create and manage information. According to the American Library Association (ALA,
2013), there are two parts to the technology equation: having access to technology is the
first part, while the second part includes increasing digital skills and competencies
(ALA, 2013). The first part of the equation – having access to technology – is strongly
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supported by proponents who visualize technology as being pivotal to educational
success and key to sustaining democracies in the digital age (Aspen Institute, 2009;
Lietzau and Helgren, 2011; USA Department of Education, 2010). The second part of the
equation – digital literacy, iSkills, Information Literacy 2.0, media literacy or ICT
literacy – has a common core of providing an environment where the ability to use
information and communication technologies to find, understand, evaluate, create,
manage and communicate information to meet the needs of a knowledge-based society
(ALA, 2013; Bawden, 2008; Koltay, 2011). Both these parts make up the whole, and one
cannot exist without the other, necessitating a skill set that “requires both cognitive and
technical competencies” (ALA, 2013, p. 1). This digital environment challenges many
assumptions on how education should be delivered, how students should learn, how
information is disseminated and what digital competencies are necessary to function in
a technology-driven society.

Within the educational context, information and communication technologies have
inspired new pedagogical practices which redefine the conventional methods of
teaching and learning. Social media tools are one format of these new technologies that
are viewed as being an active force among information professionals, teachers, and
learners. Social media networking sites (SNSs) support communication, collaboration
and active engagement among participants, and provide significant sources of
information for the educational community (Maron and Smith, 2008; Richardson, 2010).
These tools transform learners from passive receivers of information into active content
creators. Examples of SNSs are blogs, Facebook, wikis and podcasts.

One Web-based medium that is becoming popular among educators as a pedagogical
tool is blogs. Blogs are described as “online diaries; logs of thoughts, reflections; a space
for individuals to write whatever they choose with an option for readers to comment on
what they have read” (Eastment, 2005). The growth in the popularity of blogs as
educational tools can be attributed to the benefits they provide to educators. For
example, blogs are one of the easiest applications of social media because they require
minimum technical skills, and blogging software is readily available. Blogs provide
meaningful opportunities for collaborative learning, easy content creation, facilitation of
communication, and building online communities. Blogs can be used by teachers for a
variety of activities, including providing sources of valuable information, following a
student’s progress, explaining class materials and engaging students in a discussion as
a means to measure their understanding of what has been taught in class. More
specifically, students can use blogs to express themselves by sharing their ideas with
their fellow students, working cooperatively in completing group assignments, asking
questions about course content and developing their language abilities.

Developing language skills, especially writing skills, in learners of English as a
foreign language (EFL), is a challenge for educators. One of the main problems with
primary school students (Grades 1-5) studying EFL is that they view learning a foreign
language as difficult, boring and, in many cases, as their least favourite subject.
Research shows that EFL blogs can keep students interested and motivated by actively
engaging them in the writing process, and these interactions and sharing of their
experiences increases the valid use of the target language (Gedera, 2012; Taki and
Fardafshari, 2012). The purpose of this study is to investigate the use of blogs in
teaching and learning EFL in a primary school (Grades 1-5) in Kuwait. The study seeks
to establish whether blogs can improve students’ writing skills, promote peer learning
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and change students’ attitudes towards learning EFL. The study also explores the
perceptions of educators towards social media tools and digital literacy in school
environments.

Background of public education in Kuwait
The public education system in Kuwait follows a model similar to most industrialized
nations: two years of kindergarten, five years in primary school, four years in
intermediate school or preparatory education and three in secondary school (UNESCO,
2011). As a country, Kuwait is divided into six districts, and public schools follow this
division as well. The language of instruction is Arabic. Beginning at the primary level,
schools are segregated by gender. Each teacher has a subject specialization; thus, EFL is
taught by an English teacher. Prior to 2000/2001, EFL was taught from Grade 5
onwards, but now EFL is being taught from Grade 1 through Grade 12. Depending on
the grade level, students in primary school have anywhere from four to five EFL classes
per week. The curriculum for students in a fifth grade class focuses on more advanced
sentence structure, creating paragraphs based on storylines and increasing vocabulary.
Pupils have three books consisting of a textbook with lessons, a workbook with
exercises and a writing book which could be equated to a journal.

Since the 1995/1996 academic year, computer education has been compulsory for all
students, and students are now taught two lessons per week from grades one through
twelve. Students in year five understand and use software applications, such as MS
Word, Movie Maker, Paint and .Net Framework.

Literature review
This review of the literature covers the following areas of research: digital literacy and
educational technologies, blogs in an educational context and the use of blogs in
teaching EFL.

Digital literacy and educational technologies
Along with widespread support for the use of technologies and digital media in
educational systems, there is equal support for individuals to be able to use these
technologies and use the tools “to ensure digital inclusion and empowerment” in 21st
century communities (ALA, 2013). Digital literacy, media literacy, Information Literacy
2.0, and ICT literacy have been “linked” to many community development and
education reports (Aspen Institute, 2009; Davies et al., 2011; Hobbs, 2010; IMLS, 2012;
P21, 2011a,2011b). Other organizations, agencies and institutions have developed
standards or adopted policies to assess digital literacies. For example, in higher
education, the Educational Testing Service (2008) developed The iSkills Assessment, and
the Association of College and Research Libraries (ACRL, 2014) extensively revised
their Information Literary Competency Standards for Higher Education. The ACRL
(2011) also developed specific standards for teacher education. Their purpose is twofold:
to provide educators with the necessary knowledge and competencies for their own
professional growth and to instruct future educators how to integrate information
literacy into curricula and instruction. At the international level, UNESCO (2008)
adopted the ICT Competency Standards for Teachers. They are designed for the
professional development of educators who will use technologies and digital media in
their educational practices. The American Association of School Librarians (2007), in
their Standards for the 21st Century Learner, stated that children need equitable access
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to technology in a safe and responsible environment. The purpose of standards is to
provide guidelines on how to develop students’ information and technology skills.
Similarly, Eisenberg et al. (2010) outlined a curriculum that included technology literacy
and information literacy based on the Big6 skills approach. They stated that such
capabilities must not be a laundry list of isolated skills but taught across subject areas
and grade levels. Examples of how social media, such as blogs and wikis, could be
integrated within the curriculum also were described.

Part of a report by the CfCT Education Trust in the UK pointed out how digital
literacies could be incorporated into educational blogging (Barrs and Horrocks, 2014).
The authors stated that several elements of digital literacy, such as critical thinking
skills, creativity, constructing and evaluating information and using digital media
effectively, could be developed as a result of students’ digital writings. In a more specific
context, Hockly (2012) discussed digital literacies and implications for English language
teachers. She argued that one cannot separate language from digital environments and,
thus, by integrating technologies into the classroom, instructors were helping learners
to become digitally literate. She also noted that this could be a disadvantage for teachers
who might not feel confident with technologies; therefore, she recommended that
educators should take part in professional development programs to become digitally
literate themselves. Similarly, Dudeney et al. (2013) suggested that new literacies and
new technologies needed to be incorporated into English language learning. The
authors stated that all lessons in English language learning should be digital activities
reflecting language, technology and digital literacy development.

The Partnership for 21st Century Skills (P21) (2011a) also promotes the use of
technologies within the learning process as well as the necessity for individuals to have
life skills. This effort “has forged alliances with key national organizations” to develop
a framework for core academic subjects, one of which is world languages. Part of their
philosophy regarding the language classroom is that education should be
learner-centred with the teacher as the facilitator, technologies should be integrated into
instruction to provide diverse learning strategies and to use language beyond the
classroom. Information, media and technology skills are also one of the four
twenty-first-century student outcomes, and, within the context of teaching foreign
languages, this report maps how these skills can be interwoven within a foreign
language curriculum (P21, 2011b).

Blogs in an educational context – sources of information
Recent literature demonstrates that blogs are being recognized in a wide range of
disciplines as resources for information sharing and use. Examples include the field of
library and information science (LIS) (Bar-Ilan, 2005; Eades, 2011; Hernandez and
Dominguez, 2010; Lietzau and Helgren, 2011), the business sector (Habermann, 2005;
O’Connor, 2013), the healthcare industry (Reed et al., 2013), politics (De Zuniga and
Puig-I-Abril, 2009; Leccese, 2009) and legal systems (Maxwell, 2008). Several studies
have also identified that information disseminated and circulated in online
communities, particularly blogs, have a significant impact on educational and scholarly
practices (Deitering and Gronemyer, 2011; Gruzd and Goertzen, 2013; Kjellberg, 2009;
Maron and Smith, 2008; Martindale and Wiley, 2005). According to Kim et al. (2011),
social media tools have become increasingly popular among college students as
alternative sources for information. The authors surveyed 446 undergraduate students
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to determine what types of social media were used and for what purpose. Wikipedia (98
per cent) and social networks (97 per cent) were the most widely used by the students,
while 32 per cent of the students used blogs as an information source for finding or
acquiring information for course-related activities.

Class blogs
Blogs have emerged as a pedagogical approach to learning. The theoretical framework
guiding their development is rooted in social constructionism which emphasizes the
importance of the learner being actively involved in the learning process (Duffy and
Orrill, 2004). The constructionist approach to blogging underscores student-centred
instruction (Bobish, 2010), social interaction and shared responsibility (Ferdig, 2007)
and the understanding that knowledge is constructed and used for developing ideas
collaboratively with peers and teachers (Jones and Brader-Araje, 2002). Campbell (2003)
proposed three types of blogs used in the teaching/learning process: tutor blog, class
blog and learner blog. The tutor blog is written by the teacher and contains the syllabus,
course information, homework and assignments. Students are not allowed to write
comments to the teacher’s posts in the tutor blog. The class blog is a discussion space
between teacher and students where students can write about themes discussed in the
class. The class blog gives students more freedom and involvement than the tutor blog.
The learner blog is set up and monitored by the teacher. The teacher can assign each
student to an individual blog and supervise all blogs, which gives students an open
space to write and share thoughts with their peers, and comment on other students’
blogs. Dowling (2013) demonstrated how blogs were used to allow students to share and
publish learner-generated content (LGC). With the use of blogs, LGC focuses on a wider
audience who can exchange ideas and assess and evaluate their peers’ work. The
underlying premise for LGC in blogging is to present, practice, produce and publish.
Publishing is the key to the model which is to increase student motivation, help students
acquire twenty-first century skills and create learning resources for fellow students.
Glogowsky (2008) opined that blogging is about “meaningful, thoughtful engagement
with ideas”, not just writing and reading responses.

There are a number of applications in the K-12 learning environment where blogs
have been used. Clyde (2005) pointed out that educational blogs have been used as
sources of information for instructional activities, for curriculum development, for
maintaining connections within the school community and for creating blogs as
student-centred learning projects. Hauser (2009) added that blogs facilitate knowledge
sharing between students, teachers and parents, as well as being used as a source of
professional development for educators. These applications were endorsed by
Richardson (2010) who further wrote that blogs in classrooms were being used as class
portals, for knowledge management, as sources of information and as a new writing
genre referred to as connective writing. Connective writing is a form of communication
that forces bloggers to read carefully and critically, and demands clarity and
cohesiveness in language construction because “we write not just for communication
but to connect with others who can potentially teach us more” (Richardson, 2010, p. 28).
Research by Barrs and Horrocks (2014) compared students’ writing on blogs to regular
school writing on paper. Twelve primary school students (Grades 3, 4 and 6) were
selected from four classes in three London schools to participate in the study. Teachers
in each class chose their own topics for discussion; therefore, topics could range from
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comments on a book to providing information about a science assignment. The end
results were different for each class; however, some common themes appeared: teacher
support was imperative, students were enthusiastic about writing, improved
student-teacher relationships, increased student engagement in writing and some of the
best writing happened within a cross-disciplinary context.

A study conducted by Morgan (2012), focused on a Grade 6 (11-12 year olds) literature
class in Australia. The purpose of the blogging project was to have students respond to
the books they were reading. The authors found that 72 per cent of the blogs showed
evidence that students were searching and using information from other Web sources,
exhibited higher order thinking skills, became more independent as the project
continued and increased their visual literacy and textual literacy.

Blogs in teaching English as a foreign language
The majority of research appears to identify the pedagogical benefits of using blogs in
teaching EFL to undergraduate students. In these studies, there was also a general
consensus that, in addition to the positive affect that blogs had on students’ academic
achievement in developing language skills (Fageeh, 2011; Qi-Yuan, 2013), blogs also
improved students critical thinking abilities (Grami, 2012; Namvar et al., 2011),
increased their motivation (Fageeh, 2011) and provided encouragement to become more
independent, confident and responsible learners of EFL (Blackstone et al., 2007;
Pinkman, 2005).

Wu and Wu (2011) investigated the efficacy of applying blogs in teaching reading
and writing skills to EFL learners. Forty-nine first-year university students from
Southern Taiwan were divided into ten groups and responded as a group to regular
readings posted on the blog by their instructor. Students also commented on the
reflections produced by other groups. Participants were also administered a
pre-blogging and post-blogging survey regarding their knowledge and perceptions
about blogs. The authors reported that most students (82 per cent) felt that reading blogs
improved their reading skills, and 63 per cent believed that their writing skills were
enhanced. Students thought that their grammar, sentence structure and vocabulary
improved; their reading comprehension was enhanced, and they could write in English
more fluently.

In another study, Lin et al. (2014) investigated the effects of blogging as an approach
to journal writing in a university EFL class in Taiwan. Students were divided into two
groups. The experimental group was required to blog daily, while the control group kept
a more traditional journal using pen-and-paper. At the end of the 16-week period, both
groups were tested through a writing test and a questionnaire. The authors found that
there was a significant difference between the two groups in terms of their writing
performance. The experimental group significantly outperformed the control group in
writing quality. Although students in both groups exhibited positive attitudes about
journal writing, there was a significant difference between the two groups on the subject
of students’ anxiety towards writing. The experimental group experienced significantly
less anxiety than the control group. The research also indicated that the use of blogs had
a positive effect on learner perceptions and attitudes towards learning a second
language.

Aljumah (2012) surveyed 35 students enrolled in an entry-level English writing
course in a Saudi Arabian university. He reported that students found sharing their
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work in an online collaborative environment made them more comfortable and
increased their interest and motivation to write and share information within that
community. Bakar et al. (2010) discovered that blogging helped EFL students become
more self-confident, increased their feelings as independent learners and reduced their
anxiety when learning and using English among their peers. Findings from other
studies showed that blogs encouraged students to take responsibility for their work
because they understood that their writing was a reflection of themselves, and that they
were sharing information with their peers (Daskalogiannaki, 2012; Tekinarslan, 2008).
Similarly, Trajtemberg and Yiakoumetti (2011) noted that when students interacted in a
collaborative space, traits such as self-expression and self-evaluation were promoted.
Students were found to be more aware and conscientious when expressing themselves
which lead to a progressive change in the extent and purpose of their writing.

Daskalogiannaki (2012) assessed the blogging activities of 12 Greek junior high
school students in an EFL course over a four-month period. It was found that the class
blog improved students’ writing, cognitive and communication skills. Also, the
relaxing, interactive environment increased student motivation and created a venue for
self-confidence and independent learning. The study concluded by stating that blogs
could be highly effective if students received specific instructions and teacher feedback,
schools had proper information technology support and teachers were provided
appropriate training.

Few studies have explored the impact of blogs on EFL learners in Grades 1-5.
Swanson and Early (2009) provided an overview of blog development for the foreign
language classroom. In one section, the authors provided examples on how elementary
foreign language teachers could establish and monitor blogs. Specifically, they
identified what software to use, how to structure the blog for content such as class
assignments and course information and what blog features as well as what type of
information to use. Another study created “a blog-mediated writing curriculum” for
second grade students who were second language (L2) learners of English (Gebhard
et al., 2011). Their aim was to explore written literacy practices and abilities of L2
learners. During the course of 22 months, students were given various writing
assignments. Several patterns emerged: the students’ written work developed into more
complex grammatical constructions, increased command of vocabulary and longer
posts. Another pattern was how students responded to each other’s posts. At the
beginning of the study, students were posting very short generic responses, while
further into the blogging project the posting feedback was more varied, substantive and
subject specific.

This literature review has shown that, although there are a number of studies about
the use of blogs as an educational tool for undergraduate students, very little research
has been conducted regarding primary school students, and, most certainly, there is a
paucity of literature on the impact of blogs on EFL learners. Barrs and Horrocks (2014)
and Richardson (2010) concurred with this, and Richardson (2010, p. 27) wrote that
“research on the effects of Weblogs on K-12 students is still in its infancy”. This research
aims to fill part of the gap by investigating whether primary students’ participation in
blogging in an EFL class encourages communication, interaction and collaboration
among students, thus improving their writing skills and increasing their motivation to
learn. It is hoped that the results of this study will inspire more blended-learning
pedagogies in school communities, especially among Gulf Cooperation Council (GCC)
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countries. Such studies are particularly important to GCC countries where English is
taught as a foreign language. In addition, by bringing to light the issues and challenges
educators face, the relevant local and regional organizations, governing bodies and
educational institutions can address the concerns identified in the study. Finally, based
on the review of the literature, a conceptual model evolved that guided this study.
Figure 1 shows the different aspects of a digital learning environment along with
examples of supporting characteristics.

The purpose of the study
The purpose of this study is to examine the impact of using blogs in teaching EFL to
primary students in Kuwait. A second area of research explores educators’ perceptions
of social media tools and digital literacy in teaching and learning environments as well
as challenges encountered. Specifically, this study addresses the following objectives:

• to investigate the impact of blogs on students writing skills, such as grammar,
vocabulary and spelling;

Figure 1.
Digital learning

environment model
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• to investigate whether blogs improve student motivation towards learning EFL;
• to determine student attitudes and perceptions concerning the use of blogs in

learning EFL;
• to determine how educators’ perceive the use of blogs and other types of social

media tools in school environments;
• to explore the preparedness of educators and students in a digital environment;

and
• to identify the challenges and needs of educators and students in using social

media in an educational context.

Definitions
For the purposes of this study, the following definitions are proposed.

Digital content
“Products available in digital form. It typically refers to music, information, and images
that are available for download or distribution on electronic media” (PC Magazine
Encyclopedia, 2015). Specific examples include social media, e-journals, e-books and
websites.

Digital literacy
Digital literacy is the ability to use information and communication technologies to find,
understand, evaluate, create, and communicate digital information, an ability that
requires both cognitive and technical skills (ALA, 2013).

Educators
Any individual involved in the development and practice of education (Wikipedia,
2013). This includes, for example, teachers, head teachers, supervisors, school
principals, vice-principals and academics.

Information professionals
A generic term for any individual who manages and disseminates information resources
and services and applies information tools and technologies (SLA, 2003). This includes,
for example, librarians, knowledge managers, information systems specialists, Web
developers, record managers, digital archivists and teacher-librarians.

Methodology
The researchers adopted a three-step approach to collect both qualitative and
quantitative data for this study.

Class blog
First, students in a Grade 5 EFL class in an elementary girls’ school in Kuwait were
selected to participate on the class blog. This class was selected because one of the
researchers is a teacher in the school; her proximity to the school made it easier to
monitor and have access to the students on a regular basis. Participation was voluntary
and out of an EFL class of 30 students, 23 students volunteered. One of the researchers
became the blog moderator and instructed the students on how to create a blog and
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publish posts. WordPress, a free publishing platform with user-friendly blogging
functions, was chosen for the class project. The project was conducted as an in- and
out-of-class exercise. The moderator met with students during one EFL class period a
week for one semester, students were assigned a task, asked to post once on the blog
during class and were encouraged to carry out their blogging activities at home.
Examples of assigned tasks were:

• curriculum-related activities;
• writing letters to friends;
• describing travelling experiences; and
• watching a video and writing about it – videos included both educational and

animated stories such as fairy tales.

Blog postings were followed for 12 weeks. One of the methods used to collect the data
was the participant observation method. This method allows the researcher to learn
about daily activities, interactions and events of the participants engaged in the study
(Dewalt and Dewalt, 2010). These observations are normally divided into two major
categories: inside class observation notes and casual conversations/informal interview
notes (Bernard, 2011). The moderator observed the behaviour of the students while they
were working on their blogs during the class session and recorded her observations.
Notes were also recorded regarding conversations with students while they were
involved in various blogging activities in the classroom. The post content was analysed
each week based on the following criteria: number of participating students, grammar
and spelling mistakes, number of posts and number of sentences. Finally, a comparative
analysis of weeks three and twelve was conducted to show the writing progress of the
students.

Survey instrument
A survey instrument was developed based on sample questionnaires found in the
literature (Aljumah, 2012; Baker et al., 2012; Blackstone et al., 2007). The instrument
seeks to identify student attitudes and perceptions regarding blogging. The instrument
was pilot-tested on a sample of EFL 5th graders. At the end of the semester, the
questionnaire was distributed in a structured environment to the 23 students who
participated in the blogging exercise. There were 38 statements using a three-point
Likert-type scale (1 � Yes, 2 � No and 3 � I don’t know) to solicit student feedback in
four areas: familiarity with technology (4 statements), attitudes and perceptions
regarding the use of blogs (16 statements), effectiveness of blogging in developing their
writing skills (12 statements) and the effect of blogs on student motivation (6
statements). SurveyMonkey.com was used to analyse the data.

Focus groups
Third, focus groups were conducted to provide more in-depth data about educators’
perceptions and views regarding: the use of blogs and other social media in educational
practices, digital literacy and obstacles and challenges encountered. The data collection
consisted of four focus groups: two initial and two follow-up. There were 21 participants
from the Kuwaiti public educational sector, with each group ranging from four to ten
educators. Each session lasted for approximately 90 minutes and either one or both of
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the researchers moderated each session. Sessions were recorded using a digital
recording app on a mobile phone after which the recordings were transcribed and
collated into themes.

Educators were given several minutes to review each question and then each
participant would share her response with the group followed by a short discussion. The
following is an example of the open-ended questions used to stimulate discussion:

Q1. HOW would the use of blogs improve the English language skills of students?

Q2. How do you perceive the use of social media tools for educational activities?

Q3. Can you identify any student problems that could have an impact on student
learning?

Q4. What problems do you encounter when trying to implement technologies in
educational activities?

Q5. What types of resources, skills and knowledge do you need to teach in a digital
environment?

Results
Profile of participants
Student profile. The students were from a fifth grade EFL class in a public elementary
school for girls in Kuwait. Twenty-three students volunteered for the study from a class
of 30 students. They ranged in age from 10 to 11 years.

Educator profile. All 21 participants were female having 4 to 17 years’ experience in
teaching EFL. Nineteen participants had a bachelor’s degree in education with a major
in English, and two had a bachelor’s degree in English literature. Two participants had
a master’s degree. The current positions of the participants are 11 ESL teachers, seven
head-teachers of EFL departments, two EFL supervisors and one primary school
vice-principal.

Student background with technology
All students had used the internet and 18 (78.3 per cent) used e-mail. Previous experience
with social media included Instagram (n � 19, 82.6 per cent) and Twitter (n � 9; 39.1 per
cent), and four students (17.4 per cent) had already experienced blogs prior to the class
project. When accessing the Web, the vast majority of students (n � 20, 87.0 per cent)
had used both Arabic and English sites, two students (8.7 per cent) used only Arabic
sites and one student (4.3 per cent) had used only English websites. Almost all students
(n � 22, 95.0 per cent) had the use of iPads at home, followed by eight students (34.8 per
cent) who had their own computer and four (18.2 per cent) who owned smartphones.
These devices were used when students were engaged in the blogging project from
home. Almost two-thirds of the students (n � 14, 60.9 per cent) blogged outside of class
time 5-7 times a week, four students (17.4 per cent) blogged three times a week, three
students (13 per cent) never blogged outside of class time and two students (8.7 per cent)
did not respond.

Class blog
Although 23 students volunteered to participate in the class blog, it was not expected
from all students to post every week because it was found that there was regular student
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absenteeism. At the beginning of the project, students were apprehensive as to the role
and purpose of the class blog. Students believed that it would require extra work, which
it did, but once they became more comfortable, their enthusiasm was quite obvious.
Also, there was some confusion as some students who did not have e-mail accounts and
students also had difficulty registering their user names, thus preventing them from
posting or accessing the class blog. The first two weeks, therefore, were used to
introduce the class blog, establish accounts and teach students how to post, insert
photos and modify text. Once these issues were resolved, by Week 3, all students were
able to blog. To get students interested and familiarized with blogs, the first blogging
exercise instructed students to write about themselves as if they were writing in their
diary. Responses and comments were limited, mostly two and three word phrases which
was to be expected. In Week 4, the moderator announced the award of the “best writer
online certificate” which was to be given at the end of each week to those who exhibited
more than a basic interest in writing. It was observed that the online certificate
motivated students to write more and actually started a sort of competition among
students to see who could record the most posts. By Week 5, the weekly number of
bloggers had almost doubled. During Weeks 5 through 12, the moderator uploaded a
video each week, with some of the videos being animated stories for children and some
being animated educational videos that developed vocabulary and taught English
grammar. It was observed that there was more interaction among students when they
were posting comments about the videos. Also, students showed more fluency in their
writing and in their ability to formulate ideas. During this period, there was an increase
in active participation and, by Week 8, students began suggesting which videos they
would like uploaded to the blog.

The moderator observed that all students liked receiving feedback. Most of them
preferred immediate feedback and sought the opinions, ideas and corrective measures
from the moderator. For example, students wanted the moderator to comment on each of
their posts even if they posted more than five comments per day and expressed
disappointment if the moderator did not provide immediate feedback. It was observed
that spelling and grammar mistakes when corrected had a positive influence on
students’ future blogging. Students commented that moderator feedback showed that
the teacher cared about their language development and was interested in their thoughts
and ideas. Students also responded well when the moderator used emoji which injected
a sense of fun and wit into the blogging activities. A final observation was that a few
students were copying their classmates’ posts or getting help from home. After a careful
conversation with them, this phenomenon stopped.

To further assess the development of the students’ writing skills, a quantitative
analysis of the posts was conducted. There were ten main blogs opened as lessons for
discussion for the students resulting in 732 blog entries with a total number of 739
sentences. Students went from writing two words to writing full sentences using proper
grammar, increased vocabulary and fewer spelling mistakes. As shown in Table I, a
comparison between the first blogging session (Week 3) and the last blogging session
(Week 12) showed that the number of bloggers grew dramatically, almost 500 per cent.
Similarly, the average number of sentences per student was 4 in Week 3 and 7.6 by Week
12, an increase of almost 190 per cent. In conjunction with the increase in the number of
sentences being constructed, students also showed an improvement in their sentence
structure, such as grammar and their ability to spell words correctly.
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Students’ attitudes and perceptions about the blogging project
This section of the study analyses the attitudes and perceptions of the 23 students who
participated in the blogging project and is divided into three areas: general perceptions,
writing skills and the degree of motivation.

General blogging attitudes and perceptions
Sixteen statements identified students’ general attitudes and perceptions as a result of
their blogging project. All participants responded positively to eight statements which
are summarized below:

• blogging was not difficult, nor a waste of their time;
• excited when watching video segments and writing about them, but preferred

segments non-course related;
• liked when the teachers made comments on their posts, and also classmates; and
• preferred writing on the blog rather than in class, and wished to use blogs for

other classes.

Most students (n � 22, 95.7 per cent) found blogging fun and interesting, not boring, a
positive learning experience, and would like to continuing blogging. Students felt that
blogging was a good way to learn English and were excited to write diaries and about
issues outside of class. Even though all students liked their classmates’ comments on
their posts, when it came to reading their classmates’ posts, only 65.2 per cent (n � 15)
liked reading the posts, while 26.1 per cent (n � 6) did not like to read the posts of others
and 8.7 per cent (n � 2) responded “I don’t know”.

Students’ writing skills
A series of 12 statements referred to the effectiveness of using blogs to enhance writing
skills. As illustrated in Table II, the findings show that the overall attitude of the
students towards developing their EFL writing skills was positive. All students felt that
blogging gave them the opportunity to develop their vocabulary, they felt that their
writing on a blog was better than writing in a journal during class time, and they learned
from their teacher’s comments regarding their spelling and grammar mistakes.
Moreover, 22 students (95.7 per cent) added that their English grammar had improved,
and that they were less inhibited when writing on a blog. As a result of blogging, 21
students (91.3 per cent) felt that their ability to write in the English language had
improved. Even though almost half of the students (n � 10, 43.5 per cent) stated that
they did not worry about their mistakes, almost all (n � 22, 95.7 per cent) checked their
work before posting their writings. The opposite was true when it came to checking their

Table I.
Comparison of
students’ blogging

Week of
project

No. of
participating

students
Total no.
of posts

Total no.
of sentences

No. of
students with

grammar mistakes
n (%)

No. of
students with

spelling mistakes
n (%)

3 4 13 16 2 (50.0) 3 (75.0)
12 19 76 145 7 (36.8) 9 (47.4)
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writing in their journals, and an equal number of students did not like to check their
journal writing which could result in more misspelled words and grammatical mistakes.

Student motivation
Six statements addressed students’ motivation. When it came to blogging while
learning EFL, all 23 students confirmed that the following statements motivated them to
participate:

• Reading others’ posts on the blog motivates me to write better posts;
• I feel excited that others read my posts; and
• Teacher comments on my posts motivate me to write more.

A similar statement referring to students’ posting comments showed that almost all
students (n � 21, 91.3 per cent) were motivated by other students comments, one student
(4.3 per cent) said “no”, and one student (4.3 per cent) responded “I don’t know”. When
asked if “the online certificate motivates me to write better”, 21 students (91.3 per cent)
said “yes”, and the remaining two students said “no” (4.3 per cent) and “I don’t know”
(4.3 per cent), respectively. One final statement related to motivation asked the students
whether they felt embarrassed when others read their posts. Approximately two-thirds
(n � 15, 65.2 per cent) did not feel embarrassed while eight students (34.8 per cent) were
embarrassed.

Table II.
Students’ responses

to statements
regarding their

writing skills

Statement

Students’ responses to statements (N � 23)
Yes No I don’t know

n (%) n (%) n (%)

I like writing in general 19 (82.6) 2 (8.7) 2 (8.7)
I like writing on the blog 21 (91.3) 2 (8.7)
I have improved my writing skills since I began
blogging 21(91.3) 2 (8.7)
In general, I feel that my English grammar has
improved since I began blogging 22 (95.7) 1 (4.3)
I learned more new words since I began blogging 23 (100)
I always check my sentences before I post my
writings on the blogs 21 (91.3) 1 (4.3) 1 (4.3)*
I don’t like to check my writing when I write on
paper 22 (95.7) 1 (4.3)
I don’t worry about mistakes when I write on the
blog 10 (43.5) 7 (30.4) 6 (26.1)
I feel that my writing is better when writing on
the blog than writing on paper in class 23 (100)
I feel freer to write on the blog than in class 22 (95.7) 1 (4.3)
Teacher comments on my posts helped me find
my mistakes and correct them 23 (100)
Teacher’s comments on my blog were useless. It
didn’t help me with my spelling/grammatical
mistakes 23 (100)
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Educators focus groups
The focus group data was analysed from a thematic perspective. Four themes emerged
and are reported in the following sections. Comments from participants have been
included to elaborate on the points being stated.

Education and social media
Although social media tools are not widely used by educators for educational activities,
all participants agreed social media, such as blogs, podcasts, wikis, social networks,
micro-blogging and Instagram, should be applied. The usage of such tools was found to
be sporadic depending on the school environment; however, all educators further stated
that “although the ministry encourages the use of social media, we are not given enough
time to prepare lessons”, and normally “we have to supply our own equipment like
iPads, laptops, and data shows”, and there are not “enough rewards” or incentives to use
technology. Participants also stated that some educators are using Facebook, Twitter
and Instagram but only to communicate with parents and students, to post assignments
or to verify Ministry events.

When it came to educators’ perceptions of how the use of social media in educational
practices would impact students, all participants voiced several positive points. For
example, “having more interaction and communication with students”, “encourage
creativity”, “raise self-esteem”, “improve all their skills”, “increase motivation” and
“they will be interested to do something at home”. When it came to the ability of students
to use social media, all participants confirmed that “most know more than the teachers”
and students are “excited to use these tools”. One participant said “you have to use
media that students and parents are interested in”.

Blogs
When discussing the use of blogs in educational practices, all participants agreed that
the most challenging language skill that students have is writing, “they can read and
comprehend but to produce a correct full sentence is a challenge to them”. Further
discussion showed that the participants believed that the use of blogs for EFL learners
is suitable for grades four and above and would “improve writing skills”, “motivate
students to use the language”, “help them express themselves”, “improve critical
thinking skills”, “increase vocabulary”, “improve reading skills”, “encourage
independence” and “improve oral fluency”. Although in agreement about the benefits of
blogs for EFL learners, one participant was in disagreement that blogs should be used in
primary grades; she stated that “students are not responsible enough and too young to
understand” the consequences of their actions.

Information use and needs of educators
The majority of the participants agreed that there is a genuine lack of access to
information when it comes to teaching and the learning process. They want access to
e-resources and services, they want to be part of “e-learning projects”, and they want
to be able to have “access to online teaching materials”. As one participant elaborated,
“we realize the value of libraries” and “we want digital libraries, e-libraries, online
libraries, but unfortunately they are not available”. Interestingly, they primarily
depended on “Google” and “Wikipedia” to gather information. This led to a discussion
on how they search for and evaluate information. All of the participants acknowledged
that they do not use search techniques or strategies but typically, “just type in the whole
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sentence”. Similarly, their proficiency in evaluating information is limited and
unsystematic. They were surprised and pleased when it was pointed out to them how to
perform Boolean searching, truncation, field searching and that by checking a site for
authority, currency, or relevance can help in determining a better document.

When asked how they could use blogs as sources of information, one participant
responded that “educational blogs are the best, because people write their own
experiences”. Such experiences help in “professional development” or learning about
“current trends in education”. Most participants believed that blogs provide “relevant
information” for preparing reports, workshops and exams; for finding “opposing points
of view” on various educational or curriculum-related topics, or for “creating and
maintaining learning projects”. It was noted in the discussion that some participants at
times got confused between information found on a website or on social media sites,
such as blogs.

Technology concerns
When it came to implementing technology-related projects, participants seemed to be
divided concerning such issues as training, hardware and connectivity. The outcome of
the discussion indicated that perceptions varied depending on which school district
and/or school administration determined the amount and type of hardware available,
the speed and accessibility to the internet, and the level of technical support provided. It
was also pointed out that students do not always have access to technology at home
depending on their family background. Interestingly, this led to a discussion about
security issues where the participants raised concerns regarding the security of the
school portals and/or ministry websites. One participant stated that “the more
technology you use increases the chance for hackers to access your information and
could be used incorrectly or in an improper manner”.

There was a general consensus, however, on the level of censorship that is enforced
by the educational governing body. There are certain restrictions imposed on the usage
of the internet by higher level administrators due to the sensitive nature of the amount
of information available, but at the same time, “teachers are not made aware of the
ministry’s policies” in a timely manner which can present problems between educators,
students and parents. A final comment made by the participants was that they want to
use more technology and they gave as an example that they “need integration between
using iPads and traditional methods of teaching for class activities”, but would also like
to see more concrete ideas on how to implement social media into the curricula.

Ethical concerns
Educators stated that students lack digital literacy skills, such as having difficulty
determining what information is needed, and how to locate and evaluate information.
This leads students to “copy and paste everything”. They see copyright issues as
problematic for both students and teachers and are not sure how to control plagiarism or
teach students the ramifications of plagiarism. Another concern is that information is
easily accessible and “students believe everything they read on the Internet, whether
real, true, or valid”. Students do not think before they repeat information because they do
not have the skills to think critically or make wise or responsible judgments about
“information, pictures, [and] videos”.
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When using social media tools, especially blogs, educators are uneasy that students
might “access inappropriate materials” or “post nasty comments”. There are privacy
issues as well, one participant voicing her concern that there are social implications, for
example, posting personal information or photographs “that could make their way to the
Internet”. The subject was raised “how are you going to monitor it”, should there be
“blog control techniques”, and some participants stated that “some parents won’t allow
it [blogs] unless under supervision”.

Discussion
Three major outcomes emerged as a result of the study. First, the research carried out
shows that blogging encourages constructive and effective exchanges when teaching
EFL. Student improvement in writing skills, spelling, vocabulary and their positive
attitudes towards blogging can be attributed to several elements that became apparent
throughout this study. These elements characterize blogging as being:

• Personal: Self-expressive, creative, feeling more free to write, become more
independent and building self-confidence.

• Participatory: Interaction with peers and teachers, peer feedback and teacher
feedback, communication and community learning.

• Productive: User-friendly, feel the need to write more, compete with other
students, more motivated and used as a learning tool outside of class.

These findings are similar to several studies that emphasized the pedagogical
effectiveness of blogs in teaching EFL at the college level (Bakar et al., 2010; Blackstone
et al., 2007; Morgan, 2012; Wu and Wu, 2011) and at the primary school level (Gebhard
et al., 2011; Swanson and Early, 2009).

Blogging is also a non-traditional means of learning. Given that this generation of
students is growing up in digital environments and most have access to smartphones,
iPads, laptops and similar devices, this study found that the students thrived in their
EFL blogging activities. In fact, students preferred writing online than in the typical
writing journal. An added value was that students continued to blog throughout the day
which emphasized that students were actively engaged after school hours.

Second, the findings show that educators use information when they plan curricula,
look for new pedagogical methods, build resource collections or for professional
development. They appreciate the effectiveness and value of information in learning
environments. These educators are enthusiastic, energetic and dedicated professionals
who are trying to make a difference in improving the EFL skills of students, yet are
hindered by several factors. These factors are prominent in the focus group discussions
and indicative of the frustration and disillusionment educators sometimes encounter
because there is either no access to digital content or they are not aware of the
availability of such content. The teachers depend primarily on Wikipedia and Google
searches to provide information for curriculum materials and instructional activities
which limits their ability in acquiring the knowledge and skills they need to bring these
practices to the classroom. This group of educators prefers a digital environment where
digital scholarly resources, such as e-journals, blogs, discussion forums, professional
and scholarly hubs, bibliographic databases, e-books and digital libraries, are readily
available and easily accessible. This finding parallels a report by Maron and Smith
(2008) who identified similar digital resources and found that they are gaining
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widespread acceptance as relevant, scientific sources of information in the humanities,
social sciences and science disciplines.

In tangent with the lack of availability and accessibility to digital content, educators
do not know how to create appropriate search strategies that could help in making
discerning choices about information. Most of the time, searches are done randomly, and
there is no methodical structure to develop and clarify the information need. In addition,
they do not know how to critically evaluate information, make relevant judgments or
determine the efficiency of information. This result indicates that there is a lack of
digital literacy competencies that can obstruct an educator’s capacity to effectively
engage with information leading to disinformation and misinformation.

Similarly, the findings led to several other concerns that educators have about
students including that they use readily available e-resources, perform quick searches
and cannot synthesize information. Furthermore, their ability to evaluate sources for
relevance and reliability is deficient, resulting in students copying and pasting a lot.
Similarly, Tekinarslan (2008) found that most blogging students needed help in
searching, evaluating and using information. This implies that educators assume
that students should either possess these competencies or will acquire them as needed.
This suggests that educators require greater familiarity with the theory and practices of
digital literacy skills, more clarity as to where the responsibility lies and how students
can acquire these skills.

Finally, study findings indicate that more technology is not necessarily the answer.
Overall, teachers, supervisors and school administrators are working independently,
casually using different social media tools and digital devices. There is no doubt that the
technology is there, that most educators understand technology operations and
concepts and want to apply blended-learning practices. However, what seems to be
happening is a mixed sense of direction, a communication problem, a gap in educators’
information-seeking abilities and the expectation of more cooperation from educational
governing bodies. These outcomes have implications for educators, students and
information professionals in developing and implementing educational programs and
curricula that are conducive for twenty-first century learners.

Implications for educators and students
There is a need for policymaking that encompasses several dimensions such as:

• implementing a unified technology plan;
• encouraging teacher creativity and motivation by providing incentives,

recognizing achievements and soliciting teacher and student input;
• adopting blended learning methods; and
• applying awareness-raising activities (e.g. systematic notification of changes in

educational policies and procedures).

Teacher feedback also is extremely important as students, especially primary students,
are constantly looking for acknowledgement of accomplishments. This became
particularly noticeable in this study. Teacher comments and peer interactions were
highly motivational for students. This finding is consistent with several other studies
reporting similar observations (Aljumah, 2012; Ozkan, 2011; Trajtemberg and
Yiakoumetti, 2011). Consequently, it is important for teachers and administrators who
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are going to implement blogging projects to be aware that such tasks are
time-consuming and require sufficient support from educational governing bodies. It is
also important for primary students to be offered rewards when writing and posting
comments, as this has a motivational effect, especially if blogging activities are
considered as extra-curricular. It is equally important that the type of content posted on
blogs should relate to the school curriculum but should also be inviting to students, such
as the use of multimedia content to engage students. Blogs or other types of social media
tools should be implemented in planned stages. As it is shown to be successful in
teaching EFL, blogging could be introduced in Arabic language courses, as Arabic is the
language of instruction or in programs that teach the French language. This applies to
other subjects as well.

More energy should be devoted to digital literacy initiatives. One immediate course of
action to resolve the lack of digital literacy competencies among educators would be to
create and implement professional learning opportunities in the form of pre-service and
in-service courses, webinars or tutorials. A longer term goal would be to reform
university curricula and include digital literacy courses in teacher education and LIS
programs. This needs to take place on two levels: first, future teachers need to become
proficient in digital literacies for their own success, and, second, they need to learn how
to teach future students to become digitally literate. Latham et al. (2013) proposed
several strategies for collaboration between education and LIS programs, such as
fieldwork, specific courses targeting twenty-first century skills and continuing
education. Hobbs (2010) recommended that teacher education programs need to build
interdisciplinary bridges providing students with co-learning opportunities.

In an effort to develop K-12 students’ digital literacy competencies, both traditional
and non-conventional approaches are suggested:

• use posters, digital media, short lectures and activities to introduce digital literacy
concepts;

• purchase digital toolkits that provide information, tools, ideas, models and
lessons for teachers on how to teach individual competencies of digital literacy;

• use existing interactive programs such as Globaloria and Kids Voting where
students are not just taught with digital tools but taught how to use media and
technology (Hobbs, 2010); and

• more comprehensive efforts would be to follow examples such as the Common
Core Initiative in American education (Bartow, 2012) and the Futurelab handbook
in British education (Hague and Payton, 2010) by embedding digital literacy
education across all curricula; or at least in English language programs (Dudeney
et al., 2013).

Another consideration to be addressed is technology-use behaviours. Written ethical
practices need to be adopted so educators and students can be taught through digital
literacy programs, workshops or infused in school curricula. Summarized below are
basic areas to be included:

• understands and employs respect for oneself, as well as others’ backgrounds and
ideas;

• understands and applies appropriate behaviour if a content-related problem
occurs;
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• understands and avoids violation of intellectual property and copyright laws,
local internet use and institutional policies; and

• understands and demonstrates how to protect one’s privacy and adopt security
precautions to guarantee safety (ACRL, 2000; Richardson, 2010; Swanson and
Early, 2009).

Implications for information professionals
Information professionals recognize the need to reach out to educational practitioners
and school leaders to forge partnerships in student learning through teacher and
information professional collaboration. This can be accomplished in a number of ways:

• create a school environment that encourages teamwork;
• make the school media centre a focal point for instructional activities for the

school community;
• design a workspace within the media centre for a computer lab;
• create an educational blog for information professionals and teachers that

promotes open discussion and interaction of information and ideas for
coordinating learning projects;

• create instructional units and lessons that can be taught by the information
professional or by collaboration between teacher and information professional;

• engage students in active learning through technology by having students design
and present their own ideas through videos, wikis and podcasts, or create their
own digital products, such as building a classroom search engine, creating a
collaborative notes page or creating a classroom Pinterest page; and

• design student learning centres with curriculum-related activities.

Information professionals must take responsibility to make online digital literacy
instruction available. Tuition sources can be basic tutorials, such as how to access and
critically evaluate information, through to more complicated instruction on how to
incorporate Web technologies into teaching and learning. In addition, information
professionals must create school library media centres that provide a hub for the school
community to have equitable access to information, educational resources in digital
formats, digital libraries and technology. This premise is endorsed by the USA
Department of Education (2010, p. xviii) which states that stakeholders in educational
systems must:

[…] expand opportunities for educators to have access to technology-based content, resources,
and tools where and when they need them […] that inspire them to provide more engaging and
effective learning opportunities for each and every student.

Furthermore, information professionals need to use social media tools for public
relations purposes, to keep classroom teachers and administrators informed about
library events and to facilitate collective teaching tasks. Also, they can benefit from the
numerous readily available apps that can increase organization and productivity, such
as the LanSchool Teacher’s Assistant for iOS or Keynote, or make use of the multitude
of available apps, such as MeeGenius and International Children’s Digital Library, that
provide access to hundreds of books. Finally, create easily accessible and downloadable
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library apps for educators, students and parents that allow for the use of books, games
and activities in the classroom, on the playground, and at home.

Conclusion and recommendations
The mixed-methodology of gathering data from students’ blogs, as well as the responses
given by students in a questionnaire and focus groups conducted with educators,
provides a multi-dimensional view of using blogs for teaching and learning EFL, as well
as highlights the technology and information needs of educators and students. In
particular, this research makes a positive contribution to the small body of literature
that shows non-traditional pedagogical approaches, such as using social media, does
impact positively on the learning potential of primary school students.

This study also draws attention to the growing conviction that digital literacy skills
are imperative for educators and students to be productive in democratic digital
societies. This concurs with the many reports and studies which state that digital
literacy is a basic requirement for creating a “digitally inclusive community” (ALA,
2013; Aspen Institute, 2009; IMLS, 2012; P21, 2011a). It should be noted, however, that
the language of instruction in Kuwaiti public schools is Arabic. As such, digital literacy
programmes require accessibility to digital content in Arabic. Subsequently, it is
recommended that academic and school information professionals take the lead to work
with governing bodies, such as government ministries, academic institutions, the
publishing industry and the private sector, to develop and implement policies for:

• intensifying the translation of information/knowledge content into Arabic;
• strengthening the collection of e-resources, such as e-books and e-journals, in

Arabic; and
• expanding access to Arabic digital content on the Web.

Furthermore, digital media and digital devices are not the catalyst that will solve
educational problems but rather powerful tools that together with other types of
pedagogical practices can have a positive impact on teaching and learning EFL. Unless
educators and information professionals organize, plan, implement and follow through
on their policies and strategies, access to the latest technology alone will not create a
digital learning environment nor will it produce effective long-term learning outcomes.

These findings propose a number of possible areas for further investigation. It is
suggested that more research needs to be conducted on the efficacy of using social media
to teach EFL within the K-12 context as well as across other subject areas. It is
recommended, however, that when replicating the blogging project several suggestions
be considered: to provide another avenue of assessing writing skills, samples of
students’ writing could be required at the beginning of a blogging project and used for
comparison; have students commit for the entire semester as this will give a better
representation of writing abilities; class(es) participating should be monitored by their
teacher, making it easier to supervise students and oversee activities; and, given that
these are primary school students, any survey should be limited to 20 to 25 questions.
With regards to social media and digital content, more qualitative data are needed to
determine specific needs of educators and students to create new learning models, to
determine alternative sources of information and to build and develop educational
collections and services. Additional empirical research is needed to study the
interrelationships between undergraduate and graduate teacher and LIS education
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programs on how to develop digitally literate teachers. Similarly, further exploration of
teacher and LIS curricula will generate processes and practices for future teachers to
teach their students digital literacy skills as well. Finally, more collaborative inquiry
with educators and information professionals need to be explored to identify and
develop best practices for teacher and information professional alliances in a
twenty-first century learning environment.
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